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ity,	 dis/ability,	 and	 family	 configuration).	The	 research	 on	 the	 school-to-prison	
pipeline	explores	white	female	teacher	disciplinary	practices	with	minority	male	
students.	The	religious	identity	and	curriculum	development	research	examines	
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Sociopolitical Multicultural Education as an Analytical Point
of Entry into Discussion of Intersectional Scholarship
	 In	2013,	Samoa	Air	became	the	first	and,	to	date,	the	only	airline	where	pas-
sengers	weigh	in	and	pay	by	the	pound.	Self-described	as	a	“national	carrier”	and	























































Using Intersectional Analysis in Intersectional Scholarship
	 In	this	article,	intersectionality—the	systematic	study	of	the	intersections	of	




life,	 and	 the	micro	 level	 politics	 of	 interpersonal	 interactions.	Growing	 out	 of	
outsider-within	sociologies	(Collins,	1998;	Giroux,	2013),	multiracial	feminisms	
(Weber,	2007;	Zinn	&	Dill,	1996),	and	border	and	diaspora	studies	(Anzaldúa,	
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1999;	Shukla,	2003),	intersectionality	has	become	a	way	of	examining	difference	
in	a	number	of	fields	of	 study—increasingly,	 including	sociopolitically-located 
multicultural education	(Nieto	&	Bode,	2012).
	 An	 intersectionality-based	 approach	 to	 scholarship	 views	 outsider-within	







































































Teacher Disciplinary Practices and Student Success
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Purposes and Objectives 
	 This	 research	 examines	 the	 STPP	 through	 analysis	 of	 teacher	 disciplinary	
practices,	 broadly	 considered	 to	 include	 the	 nature	 of	 their	 relationships	 with	
students,	non/engagement	with	parents,	pedagogical	approaches,	and	classroom	
management	techniques.	The	primary	research	questions	examined	are:	What, if 
any, correlations between students’ race, class location, and gender and teacher 
disciplinary practices can be discerned?	and,	How do these correlations relate 
to the STPP?	Ancillary	research	questions	also	considered	in	this	article	are:	For 
whom is school rarely or never a pipeline to prison, and why?	and,	What are the 































































the	autonomy	given to the principal,	a	black	woman,	the	district	hired	and	charged	































































































team	members	 to	wonder	not	only	 if	 the	same	problematic	behaviors	would	be	
considered	so	incidentally	in	teachers	from	other	demographic	groups	and/or	in	
other	content	areas,	but	also	if	the	bar	for	success	would	be	much,	much	higher.







































classroom	management	 strategies	 being	 discussed	 in	 the	 educational	 research,	
but	they	cannot	meet	the	educational	needs	of	students	from	high	minority/low	
income	communities.	Ascribed	with	formal	power	in	the	classroom	and	lacking	








Religious Identity and Curriculum Development:
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weaving	 of	 myth	 and	 phenomenology	 together	 to	 uncover	 and	 illustrate	 that	
what	may	be	a	universal	search	for	ultimacy	and	liminality	in	life’s	small	events,	
is	revelatory	of	 the	larger	significance	and	deeper	inward	meaning	of	 life	 itself	




















































































Islam.”	But	then	I	said,	“Yes,	I	would	have—because	I needed to convert in order to 
be able to see it. I couldn’t have seen it while I was there”	[emphasis	added].	Juanita	
considers	Buddhism	as	a	place	where	she	was	able	to	truly	“see”	Catholicism	and	
her	racial	identity.	She	says,	“Later	in	years,	after I became a Buddhist and really 
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Inclusive Education: “I’m Complicated So It’s Complicated;”
Intersectionality and Advocacy Across Differences














this	question,	first	 from	an	historical	vantage	point	 in	seeking	 to	make	 it	more	
manageable,	and,	second,	in	the	context	of	everyday	life	in	school	communities	in	
identifying	a	durable	strategy	for	realizing	the	advocacy	goal.






































to	 reveal	 deeper	 understandings	 of	 oppression,	 concomitant	with	 explicating	 the	
manners	in	which	advocacy	and	related	ally-building	can	mitigate	oppression.	
Discussion of Findings
	 How do various identities become conflated and what are the effects of that 
















	 Desirability.	Again,	 though	the	reality	of	multiple	dimensions	 is	generally	
understood,	it	is	considered	desirable	to	render	some	identities	invisible	as	a	form	



















































































Clark, Sapon-Shevin, Brimhall-Vargas, McGhie, & Nieto 111























































































































































and	 gay/lesbian,	 other	 identities	 (such	 as	 class,	 gender,	 size	 and	 religion)	may	
substantially	affect	 the	ways	in	which	these	individuals	are	viewed	and	treated.	
Thus,	it	would	be	an	oversimplification	of	a	teaching	against	oppression	pedagogy	
to	characterize	 it	as	simply	 teaching	about	 the	“authentic”	knowledge	borne	of	
oppressor	and	oppressed	group	identity.	To	the	extent	that	this	oversimplification	









































































justice	 (Giroux,	 1999).	 Classroom-based	 allyship	 that	 calls	 attention	 to	 power	
differentials	only	reifies	powerlessness	if	those	differentials	are	not	contested	in	
the	daily	enactment	of	 teaching	and	learning—if	 they	are	 talked	about,	but	not	
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